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SYLLABUS CONTEXT 
 

This study syllabus in the topic area of הלכה ומנהג is the first in a series of syllabi to be 

written for Broughton Jewish Primary School on the various topic areas of לימודי קודש.   

Several important clarifications regarding הלכה ומנהג are appropriate at the outset: 

1. This syllabus is not, purely speaking, for the teaching of הלכה ומנהג, but rather for 

the teaching of children הלכה ומנהג. As such, all its definitions, boundaries and 

stresses are in line with what is appropriate and beneficial for children of primary 

school age. 

2. The title of the syllabus, “הלכה ומנהג“, is not synonymous with the study of “דינים” 

as customary in many halachic schools. Surely, הלכה ומנהג includes דינים, as the 

 However, the .הלכה ומנהג are the practical expression of the process of דינים

intention of this syllabus is elevate the study of הלכה from the sole study of its 

product to the awareness and understanding of its process. This syllabus 

intends to inform students of how הלכה ומנהג work – and how the halachic 

system thinks. This includes the study of important terms and expressions and 

their meaning (such as לכתחילה ובדיעבד ,דאורייתא ודרבנן other such terms), the 

centrality of אמונת חכמים and שאלת חכם in the keeping of הלכה, and the 

understanding of the role of dynamic circumstances and conditions in the halachic 

process. Naturally, these elements of the syllabus must be in accordance with the 

cognitive Receptionaredness and capability of primary school students, but are 

nonetheless critical for the halachic education of the maturing pupil. 

3. As every school has a limited number of weekly lessons that can be devoted to 

 far outstrip any allocation of הלכה ומנהג and the length and breadth of ,הלכה ומנהג

lessons possible in a primary school, it is evident that a syllabus must decide not 

only what to learn, but also what not to learn. This syllabus is predicated on the 

sorting of the various topics and minutiae of הלכה ומנהג into those that will be 

taught in the curricular hours available, which shall henceforth be termed ‘ומנהג 

 ,and those that will be referred to informal study in school and at home ,’הלכה

which shall henceforth be termed ‘General Knowledge.’ The syllabus for General 
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Knowledge is presented in a separate document. There are topics that will be 

studied only in הלכה ומנהג, others that will be studied only in General Knowledge, 

and others that will be studied in both to varying levels of depth.  

מנהגהלכה ו .4  will touch upon certain topic areas only obliquely, as they will be 

developed in separate syllabi. For example, the הלכה ומנהג of פרשת שבוע belong to 

פרשת  belongs to the topic area of פרשיות but the content of the various ,הלכה ומנהג

 .itself, which has been granted separate curricular hours by the school שבוע

Similarly, הלכה ומנהג will deal with certain aspects of מצוות התלויות בארץ, but as 

‘Eretz Yisroel Studies’ have been granted their own position in the curricular 

constellation of the school, most content of מצוות התלויות בארץ will be referred to 

that syllabus for full treatment. 

 are not treated by this syllabus as merely religious law applicable for הלכה ומנהג .5

those Jews choosing an halachic life. This syllabus sees הלכה ומנהג as the national 

legal system of the entire Jewish People throughout the ages and for all time, 

which, בעזרת השם יתברך, will again be installed as such in the Land of Israel as 

part of the process of national redemption. הלכה ומנהג are, in essence, the vehicles 

through which HaShem’s chosen people act out His will in the divine plan for all 

mankind, and for the world. This means that issues of national institutions and 

life patterns must also be treated and exemplified in the syllabus, so that 

students absorb and expect all avenues and activities of life to be within the 

precinct of הלכה ומנהג.  

6. Since הלכה ומנהג spring from the ultimate truth of Torah which is applicable for all 

mankind, the syllabus will also relate to שבע מצוות בני נוח as part of the halachic 

system – in His kindness, HaShem blessed us with תרי"ג מצוות and the nations 

with שבע מצוות בני נח. All people are HaShem’s creations, and each have their 

place in די-תיקון עולם במלכות ש .  

7. Pedagogically, this syllabus of הלכה ומנהג holds that children have an inborn sense 

of right and wrong. Judaism sees itself as an expression of the natural להים-צלם א  

in each of us. Therefore, הלכה ומנהג come to help us define, delineate and express 

the values and actions which further what we know internally to be true. This 
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point has major implications in the way הלכה ומנהג will be taught! 

8. Teaching הלכה ומנהג with the above understandings involves acceptance on the 

part of the instructors that we are not only teaching halachic knowledge, but 

halachic thinking as well. Assessment of students must include elements of 

‘unseen’ material to evaluate the extent to which students can accurately use 

halachic terms and expressions, apply halachic categories, and deal with halachic 

problems. This is not intended in any way to teach students to make halachic 

decisions on their own, חס ושלום, as this would contradict the centrality of  אמונת

 However, this is to help the student develop an appreciation .שאלת חכם and חכמים

for the complexity, depth and astonishing exactitude of הלכה ומנהג, and to cause 

the student to identify emotively as well as cognitively with the faith, attitudes 

and values which underpin הלכה ומנהג. 

9. This syllabus/curriculum deals only with the years in which specific topics or 

subjects in Halochoh and Minhog are studied in depth in the school. It is obvious 

that many of the topics or subjects mentioned in this syllabus/curriculum will 

have been mentioned or learned experientially in younger pre-school years or in 

KS1, but since they will first be studied in depth in later years, the syllabus will 

register their study only then.  
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SYLLABUS GOALS 

 

Before listing the goals for this syllabus for הלכה ומנהג, it would be appropriate to briefly 

set out the theory underlying the novel way in which these goals will be specified.  

1. In educational curricula, goals are generally divided into “affective and 

“cognitive” goals. “Affective” goals include faith, identification and attitude. 

“Cognitive” goals include skills and knowledge. Although it is not possible to 

empirically assess the fulfillment of affective goals, it is possible to assess them 

qualitatively and anecdotally. Cognitive goals may be assessed empirically. Many 

educationalists are opposed in principle to the inclusion in a syllabus of goals that 

cannot be empirically measured. To the author of this syllabus, this appears to be 

part of the malaise of Western culture, in which only empirical measurement has 

value. To a spiritual civilization like Judaism, qualitative and anecdotal 

assessments are as least as valuable, if not more valuable, than empirical 

assessment. Therefore, affective goals are included in this syllabus. 

2. It has been professionally customary in curriculum development to list affective 

and cognitive goals separately, as if they were separate objectives. However, this 

professional custom misses the mark for לימודי קודש, as it divorces a child’s 

affective development from his/her cognitive development in the various subjects 

of a given topic area. As it is an overarching objective of לימודי קודש in general, and 

of this syllabus for הלכה ומנהג specifically, that skills and knowledge should be 

perceived and understood by students as being anchored in, and being the 

expression of, Orthodox Jewish faith, values and attitudes, this syllabus will be 

organized in a new and novel way. After a traditional, collective listing of all goals 

together and the three types of goals separately, and after the vertical and 

horizontal listings of the various goals over the years of study, the goals will then 

be organized for each grade in what we will term “subject clusters.” For example, 

when learning the subject of שבת, the affective goals of faith in HaShem as Creator 

of the world, Redeemer from Egypt, and Giver of Torah, will be clustered together 
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with cognitive skills goals such as being able to define a מלאכה in both  דאורייתא 

and דרבנן levels, and cognitive knowledge goals such as knowing the 39 categories 

of מלאכה. Furthermore, within any given subject in הלכה ומנהג, knowledge details 

of observance will be clustered within overall observance concepts, which 

themselves will be clustered within major observance principles, which 

themselves, in turn, will be clustered within the affective goals we wish to achieve. 

This clustering of information and its association with affective goals creates 

within the child a sense of the beautiful organization of הלכה and how it expresses 

core beliefs and values in every subject. In previous publications, I have termed 

this “halachic molecules.” Upon further consideration, and upon clarification of 

the specific affective goals we wish to include in each halachic subject of this 

syllabus, I have decided to prefer the term “halachic clusters.”   

3. When teaching a halachic cluster from the curriculum detailed from this syllabus, 

the teacher will take care to consistently attach the specific detail of observance 

being learned to the halachic principles, attitudes and faith which give it rise. This 

may be done inductively, starting at the detail and leading to the principles, or 

deductively, starting from the principles and leading to the details. This is an issue 

of didactic judgement of the teacher in each and every class. In general, however, 

students with strongly observant background are better served with an inductive 

approach, while students with weaker observance backgrounds are better served 

with a deductive approach. A teacher may employ differential instruction to allow 

both directionalities to find their expression in the classroom, and in this way the 

students will enrich each other’s perceptions and faith. 
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This clustering approach to the teaching of הלכה ומנהג may be exemplified and 

diagrammed like this: 
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In light of the above, it is quite possible and even probable and desirable that 

affective goals will appear multiple times as they are clustered with various 

subjects – this is not at oversight, but rather intended for the better holistic 

spiritual development of the child! These clusters will be provided in the full 

curriculum to be detailed from this syllabus after approval of the syllabus 

content. 

4. Halachic observance is based on the שולחן ערוך. As students mature, they will learn 

how to use halachic sources that are organized according to the סימנים and the 

 Therefore, in order to speed students along their way in this .שולחן ערוך of סעיפים

regard, the halachic clusters will be organized in keeping with the sections and 

 This will be implicit to the curriculum and not explicit to the .שולחן ערוך of סימנים

students in KS1, but as students move up to KS2, this division of halachic 

knowledge will become a conscious orientation to שולחן ערוך. Didactic measures 

will be taken to make sure that students understand and function fluently in the 

division of the שולחן ערוך. Naturally, most of what will be learned in primary years 

will be from טור אורח חיים and טור יורה דעה, but in Year 6 we will also be taking 

selected issues from טור חושן משפט and even טור אבן העזר   to demonstrate how 

 שולחן ערוך of סעיפים and סימנים contributes to all aspects of life. The relevant הלכה

are listed in the bibliography of this syllabus. 

On the following pages are the collective, vertical and horizontal listings of all 

goals of this syllabus. Affective goals will be numbered “1.” Cognitive skills goals 

will be numbered “2.” Cognitive knowledge goals will be numbered “3.” 
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GOALS – COLLECTIVE LISTING 

 

1.  Affective Goals – Faith, Values and Attitudes 

The student will believe in/that, value, feel that… 

   .was initially revealed at Mount Sinai by HaShem to Moshe הלכה …  1.1

1.2  … after the revelation, הלכה continued to develop through the 

           authority of חז"ל in every generation, up to and including our own 

           day. 

  from Sinai and from the Rabbis is obligatory on every Jew as הלכה … 1.3

his/her expression of commitment to HaShem and the Jewish People, and 

through observance of the הלכה the Jew is מקדש שם שמיים. 

1.4 … the sanctity of their own מנהג as part of the הלכה, yet appreciate  

 the need to respect differences in מנהג within the observant community. 

1.5 … the need for and accept the authority of the פוסק and the בית דין. 

1.6 … the need for מסירות נפש  in the observance of any given הלכה. 

1.7 … the need to observe מצוות בהידור, that is, with maximum effort, beauty 

and concern for detail, and not only to be יוצא ידי חובה, that is, to fulfill 

the requirements minimally.    

 1.8 … appreciate the historical context of a specific הלכה or מנהג under study. 

 1.9 … in the distinction between physical and spiritual aspects of life, and 

will desire to prioritize the spiritual aspects of his/her own life.   

 1.10 … the thirteen principles of Maimonides 

 1.11 … underlying the entire system of הלכה is the value of appropriate  

  behavior בין אדם לחברו. 

 

2.  Cognitive Goals – Skills 

The student will be able to… 

2.1 … perform halachic observances of those subjects delineated below 

 in the cognitive knowledge goals.  
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2.2 … organize aspects of a הלכה into main categories and specific details 

2.3 … distinguish between halachic obligations of various types and levels, 

e.g., זמן גרמה ,מצוות לא תעשה ,מצוות עשה ,חומרה ,הידור ,מנהג ,מדרבנן ,מדאורייתא, etc.

  

2.4 … distinguish and classify מצוות as םחוקים, עדות ומשפטי  

2.5 … learn and understand by him/herself simple sections of basic works  

 of הלכה in the original texts such as משנה תורה of the Rambam, 

טור שולחן ערוך        or שולחן ערוך והרמ"א.  

2.6 … accurately define and ask a שאלה 

2.7 … conduct independent research on a basic level regarding issues in the 

 including use of popular indices, encyclopedia and anthologies of the ,הלכה

  הלכה

 

3.  Cognitive Goals – Knowledge 

The student will know, be familiar with, be aware of… 

3.1 … laws and customs relating to daily Jewish life and private prayer,  

 such as morning prayers, blessings before and after food, mealtime הלכה 

3.2 … laws and customs relating to public prayer and the synagogue,  

including נוסח התפלה for weekdays, נוראיםחגים וימים  ,שבת . 

3.3 … laws and customs relating to כשרות 

3.4 … the structure and functioning of the Jewish Calendar 

3.5 … laws and customs relating to שבת 

3.6 … laws and customs relating to חגים וימים נוראים 

3.7 … laws and customs relating to other מועדי ישראל 

3.8 … laws and customs relating to ארץ ישראל וירושלים 

3.9 … laws and customs relating to the Jewish family life cycle 

3.10 … laws and customs relating to מזוזה 

3.11 … laws relating to ציצית and טלית and תפילין (for boys) 

3.12 … laws relating to בל תשחית and צער בעלי חיים 

3.13 … laws relating to צניעות in dress and comportment 
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3.14 … laws relating to לשון הרע ורכילות 

3.15 … laws relating to צדקה and גמילות חסד 

 שבע מצוות בני נוח … 3.16

3.17 … the common terminology of the הלכה 

3.18 … the basic books of ההלכ  and the timeline of the works. 

3.19 … the major authorities in הלכה, פרשנות ואמונה through the ages. 
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SYLLABUS OPERATIONAL ASSUMPTIONS 

 

1. The present syllabus is written under the assumption that the weekly curricular 

hours assigned to הלכה ומנהג over the years of study for boys and girls are as 

follows: 

 Reception Year 1 Year 2 Year 3 Year 4 Year 5 Year 6 

Boys Variant 2 3 2 2 2 2 

Girls Variant 2 3 4 4 4 4 

 

2. Teachers stress that due to the increased textual nature of the הלכה ומנהג material, 

it is important that הלכה ומנהג lessons not be scheduled for the end of the school 

day. To the extent that scheduling permits, an effort should be made in this 

regard. 

  

3. Further, this syllabus is written under the assumption that teachers may assign up 

to twenty minutes per week of homework in this topic area in KS2, not including 

the activities and learning opportunities as outlined in the syllabus for General 

Knowledge. No homework in this topic area is to be assigned in KS1. 

 

4. This syllabus assumes 38 weeks of study net, after allowance for summer vacation, 

school holidays, and lessons sacrificed to school activities or special events. These 

38 weeks include time for assessment and evaluation. Therefore, the total lessons 

available for this topic area per year are, including assessments: 

 Reception Year 1 Year 2 Year 3 Year 4 Year 5 Year 6 

Boys Variant 76 114 76 76 76 76 

Girls Variant 76 114 152 152 152 152 

 

It is obvious from the above that this syllabus will provide for close to double the 

mastery of הלכה ומנהג for girls than for boys. This will have its affect in the breadth 

and depth of study, and in the nature of the assessments and evaluations 

conducted as part of the study of הלכה ומנהג. This lack of parity between boys and 

girls in the study of  הלכה ומנהג should be reflected in the expectations of the 

attachment community. 
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5. This syllabus assumes that the school has access to a Rabbi/Panel of Rabbis to 

whom students may address their questions, in order to model the central 

principle of אמונת חכמים and שאלת חכם. 

 

6. This syllabus assumes that revision will be an integral part of all teaching in all 

years of study. Topics are listed in the syllabus on two levels:   

 the experiential level early in KS1, in which students first encounter 

knowledge and concepts through their teachers, without formal assessment 

on their cognitive understanding of their experience, 

 the cognitive level later in KS1 and KS2, in which the knowledge and 

concepts learned experientially are revisited for orderly learning, on which 

formal assessment will be applied. 

 


