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Lashon Hakodesh 

 

Rationale 

Orthodox Jewish education strives for the proficiency of its students in Torah texts. 
Chumosh and Rashi, Novi, Mishnoh, Gemoro and Halochoh are the central foci of any 
Orthodox curriculum. However, study of Torah texts means mastery of Torah language, 
that is, Loshon Kodesh. According to Jewish tradition, the world was created with 
Loshon Kodesh, the Torah was given in Loshon Kodesh, and it is in the letters, structures 
and vocabulary of Loshon Kodesh that the secrets of Torah are to be found. Torah texts 
are replete with linguistic references, word plays, nuances of syntax and careful selection 
of vocabulary. How can one learn Torah, then, without Loshon Kodesh? 

 

Students lacking a mastery of Loshon Kodesh will be forever hampered in their study of 
Torah texts, and will eventually capitulate to the translation/annotation mode of Jewish 
learning in which pre-digested material is served up to those incapable of seeing to their 
own spiritual and intellectual needs. The rise of the Haskalah and its emphasis on 
Hebrew language made elements of the Orthodox world shy away from Loshon Kodesh 
as if it was somehow the property of the Haskalah. In our own day, the conflict between 
elements of the Orthodox world and the Zionist movement has created a ridiculous 
situation in which Hebrew – Loshon Kodesh - has become identified as the language of 
Political Zionism, and thus inappropriate for Orthodox educational institutions! This 
perverted equation has brought ever greater numbers of students of Orthodox 
institutions to a point of utter ignorance in accurate study of Torah texts!  

The Tannaim expressed the integral connection between Loshon Kodesh and the study of 
Torah in the starkest of terms: 

  מו פיסקא עקב פרשת דברים ספרי

  ,תורה ומלמדו הקודש בלשון עמו מדבר אביו ,לדבר מתחיל כשהתינוק

  ,תורה מלמדו ואינו ,קודש בלשון עמו מדבר אין ואם

  :שנאמר ,קוברו כאילו לו ראוי

 ...בם לדבר בניכם את אותם ולמדתם

 

  א פרק( ליברמן) חגיגה מסכת תוספתא

  ,בציצית חייב להתעטף יודע ,בלולב חייב לנענע יודע ...קטן

  ,קודש ולשון ותורה שמע מלמדו אביו לדבר יודע

 .לעולם בא שלא לו ראוי ,לאו ואם

 

In other words, parents (and, of course, teachers as the proxy of parents) are obligated to 
speak Loshon Kodesh to their children, for without Loshon Kodesh the study of Torah 
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will simply not materialize. The connection between Loshon Kodesh and Torah is much 
deeper, however, than a practical relationship of textual comprehension. Language is the 
primary carrier of culture, and each language presents a philosophy of life, a set of 
values, an approach to faith, through its vocabulary, expressions, even in its sentence 
structure and syntax. A language rich in vocabulary of weapons, war and conflict, such 
as Latin, expresses the central value of its society. A language rich in words for snow, ice, 
sleet, rain and cold, such as Innuit, reflect the environment and struggle of its speakers. A 
language rich in expressions for beauty, aesthetics, form and externality such as Greek 

teaches that appearance and form are the central concerns of life. Loshon Kodesh, rich in 
words for faith, belief, justice, truth, honesty, kindness, pity and concern for others, is the 
language of Torah and its values. To speak in Loshon Kodesh is to create the context for 
learning of Torah. To teach Torah in an environment of בודה זרהלשון ע – לע"ז  – is to belie 
what Torah really is and to create an environment which clouds the message of Torah.  

It is no coincidence that the deliverance of the People of Israel from Egypt was connected 
to their language: 

  א פרשה שמות פרשת רבה שמות

 : קפרא בר בשם הונא רב אמר

  :ממצרים ישראל נגאלו דברים ארבעה בשביל

 .נשותיהן הפקירו ושלא ,סודם גלו ושלא ,לשונם את שינו ושלא ,שמם את שינו שלא

 

It should be noted that in this source Loshon Kodesh as an expression of the identity of 
Israel follows only their very own names, and comes before their culture, even the 
stability of their families! 

 

At Broughton JPS, significant progress has been made in recent years in the acquisition of 
technical reading of Hebrew in KS1. However, this advance has still not resolved the 
difficulties in the study of Torah text in later KS1 and KS2, since technical decoding of 
letters and values yields an ability to read, but not a capability or even an inclination or 
desire to understand. Understanding of Loshon Kodesh is a function of familiarity with 
the sound and personality of the language, vocabulary, language patterns and usage, 
grammar, and syntax. To see significant improvement in textual studies, accurate 
technical reading must be an outgrowth of a serious curriculum in Loshon Kodesh. 
Knowledge of Loshon Kodesh is not a function of accurate technical reading - accurate 
technical reading is a function of Loshon Kodesh. It is to the end of building Loshon 
Kodesh as the spiritual, cultural and intellectual context for Broughton JPS, that the 

present syllabus is presented. 

Regarding pronunciation of Loshon Kodesh:   

                                                 
 The present document is presented sadly in English, only out of concern for those who must read and approve this 
syllabus, as a בדיעבד שבדיעבד. 
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It is policy of Broughton JPS that in reading of Torah texts and recitation of Tefiloh, the 
Loshon Kodesh will be pronounced as in customary Ashkenozis. The distinguishing 
characteristics of Ashkenozis pronunciation will be deemed to be two in number:   

 the pronunciation of the letter ת as “s” instead of “t” 

 the pronunciation of the vowel   ָ  as “aw” instead of “a” 

In the speaking of Loshon Kodesh in school, there are distinct advantages to use of either 
the Ashkenozis or the Sepharadit pronunciation. Using Ashkenozis for speech creates a 
consistent environment in school and reinforces traditional Ashkenozic culture. On the 
other hand, speaking Loshon Kodesh in Ashkenozis may be a  גזירה שאין רוב הציבור יכול

 In addition, parents will claim that spoken Ashkenozis hampers the children in .לעוד בה
day to day functioning in modern Hebrew-speaking environments. Speaking Loshon 
Kodesh in Sepharadit pronunciation as the opposite benefits and difficulties. It is 
important to stress, however, that there is no contradiction or specific difficulty in 
speaking Loshon Kodesh with the Sepharadit pronunciation while teaching reading of 
Torah texts and Siddur with Ashkenozis. Many Orthodox schools have elected this 
option, and the children achieve complete and accurate distinction of the two systems by 
the end of KS1. The decision regarding the pronunciation to be used for spoken Loshon 
Kodesh is to be made by the appropriate school policy-making bodies. 

No doubt, implementation of the program described herein will initially pose real 
personal and professional challenges for some members of the Limude Kodesh staff at 
the school. No one enjoys being put into an environment in which they struggle to 
express themselves, and no one enjoys feeling inadequate or incapable. Teaching is a 
very personal profession, and our students read our intentions and our concerns through 
the finer points of our language. Nevertheless, staff will need to come to the realization 
that when it comes to the development of a Torah identity for our children, and when it 
comes to the teaching and learning of Torah, very broken Loshon Kodesh is to be 
absolutely preferred to very fluent English. Several months of linguistic difficulty are a 
small price to pay for the elevation of a Torah institution to new heights, and for the 
building of our children and students into Jews who live, breathe and function in 
Kodesh. 

As in so many aspects of school culture, implementation of the present syllabus will need 
to be “top down.” That is, administrators and Kodesh staff leaders and coordinators will 
need to set the tone and the example for their colleagues. In our willingness to sacrifice 
linguistic comfort in favor of Torah speech, our profession will be fulfilled. In the passing 
comment in the halls, in teacher meetings, in school assemblies, and in everyday 
parlance, the battle for Loshon Kodesh over Loshon Avodah Zarah will be won. In the 
willingness of parents to begin using words, phrases and language patterns of Loshon 
Kodesh with their children, the redemption of the children from foreign culture will be 
attained.  
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Proposed Curricular Structure 

Students begin their careers at Broughton Jewish at the age of 3 and 4, in Kindergarten 
and Nursery, two years before any preparation for technical reading is begun in 
Reception. During these two years, language acquisition capability is at its height, and 
this period is critical for setting the linguistic stage for the children. Technical reading is 
acquired in Reception, Year One and Year Two, at various rates by various children. 
After acquisition of technical reading, students begin their paths in the study of Torah 
texts.  

It is therefore apparent that there are three stages in the development of Loshon Kodesh 
at Broughton Jewish: 

Stage One, Kindergarten and Nursery:   

Pre-reading, which will be termed “Natural Language” 

Stage Two, KS1:   

Letter and vowel recognition and technical reading acquisition, which will be termed 
“Reading” - During Year One and Year Two, students are streamed in accordance with 
their progress in technical reading, moving to Stage Three, below, as soon as possible. 

Stage Three, KS1 and KS2:   

Development of ever-growing vocabulary and expanded understanding of the grammar 
and syntax of Loshon Kodesh, which will be termed “Textual Language” 

It is evident that Natural Language, once begun in Kindergarten, is to continue unabated 
and in increasing intensity through the Reading and Textual Language stages. Stages 
Two and Three are additions to Natural Language, not replacements of it. Reading and 
comprehension of Loshon Kodesh in Stages Two and Three will be greatly enhanced by 
the developing and deepening Natural Language. 

 

It is proposed here that the three stages delineated above be generally characterized as 
follows: 

Stage One – Natural Language 

1. During Kindergarten and Nursery, there will be one member of staff that will be 

designated “Natural Language Conveyor (NLC).” This individual ONLY SPEAKS 

LOSHON KODESH in school. Whether in class, on the playground, or in the halls, 

this individual ONLY SPEAKS LOSHON KODESH. It is preferable, though not 

absolutely required, that the NLC’s speak Loshon Kodesh fluently, and with the 

pronunciation as directed by school policy. 

2. The NLC will attempt to mirror the learning in the rest of the 

Kindergarten/Nursery experience in her Loshon Kodesh. That is, the vocabulary, 
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expressions and topics she will present will be parallel to that presented by the 

rest of staff. When the other staff learns colors or numbers, the NLC also teaches 

colors or numbers, etc. 

3. Students in Kindergarten and Nursery will be encouraged by the NLC to answer 

her in Loshon Kodesh also. First with words, then phrases, the NLC will strive to 

build both comprehension and usage of Loshon Kodesh on the part of her 

students. 

4. Discreet presentation time will be allotted to the NLC, in which Loshon Kodesh 

will be the classroom environment, supported by drama, music films, posters, 

signs, etc., all in Loshon Kodesh. 

5. In Appendix 1, I have attached a list of basic vocabulary families and expressions 

that the NLC of Kindergarten and Nursery should aspire to implement. 

 

Stage Two – Reading 

1. Reading begins with a letter-recognition phase. In this phase, children should 

learn to recognize the letters and vowels and call them by their correct names.  

2. The letters and vowels should be personified to the students (much the same way 

that English letters are personified in the popular Sesame Street productions). 

3. The sounds of all letters and vowels should be exemplified with words in Loshon 

Kodesh. That is, the letter ב may be exemplified with בית (in a picture!), etc.  

4. Care will be taken that all words in Loshon Kodesh used for exemplification of 

letters and vowels will be taken from the vocabulary used by the NLC’s in 

Kindergarten and Nursery, so that they will be familiar to the students. 

5. English may be used in the Reading stage to verify that students understand what 

they are doing in putting vowels and letters together. However, it is my estimate 

that after one or two years of Natural Language before Reading, the use of English 

in the Reading process may become entirely superfluous. 

6. The first words used for reading practice after letter-recognition should be taken 

from the vocabulary used by the NLC’s in Kindergarten and Nursery, to aid the 

Reading acquisition phase with word recognition. Gradually, more and more 

words may come from additional vocabulary not used the NLC’s in earlier years. 

7. During Reading stage, Natural Language will continue in ever-increasing 

intensity. THIS IS CRITICAL! The children should connect what they hear in 

Natural Language to what they see in Reading. At this stage, I don’t see a need to 

make sure that the individual teaching Reading is someone other than the NLC in 

Reception, although there may be advantages to doing so that will become evident 

in implementation. 
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Stage Three – Textual Language 

1. In the Textual Language stage, the teacher who teaches Limude Kodesh becomes 

the NLC for his/her class. (There is no need at this point to separate Natural 

Language from Textual Language by having a separate individual as the NLC. In 

actuality, such a separation would be detrimental, as it would indicate a 

separation between Loshon Kodesh and Torah texts.) This will require of the 

teachers to speak in Loshon Kodesh when teaching Chumosh, etc. This is not 

 ."קודש בקודש" but rather ”עברית בעברית“

2. This having been said, it will be at the discretion of the teachers to use an English 

word or phrase here and there when necessary to verify comprehension. 

However, it must be made clear to the teachers by administration that use of 

English is to be kept to an absolute minimum, due to the inherent spiritual value 

and learning benefits attained by use of Loshon Kodesh.  

3. For each year of KS1 and KS2 in which Textual Language is taught, the program 

will include as part of Torah textual study specific lists of shorashim, vocabulary, 

Loshon Kodesh terms, expressions and idioms to be acquired by the students. 

4. For each year of KS1 and KS2 in which Textual Language is taught, the program 

will include as part of Torah textual study components of grammar and syntax of 

Loshon Kodesh, serving to formalize the familiar from Natural Language into 

cognitively orderly awareness of Loshon Kodesh structure.  

5. As Textual Language proceeds, the application of vocabulary, grammar and 

syntax learned in the program will be assessed in “unseen texts” from Chumosh, 

Novi, Siddur, Mishnoh, etc.  

6. Each year of Stage Three will be concluded with a summative diagnostic 

examination in Natural and Textual Language, so that children needed extra help 

in Loshon Kodesh may be identified and assisted.   

 

 


