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This statement details our school’s use of pupil premium funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and outcomes for disadvantaged pupils last academic year. 
School overview
	Detail
	Data

	Number of pupils in school 
	18

	Proportion (%) of pupil premium eligible pupils
	5.7%

	Academic year/years that our current pupil premium strategy plan covers (3-year plans are recommended – you must still publish an updated statement for each academic year)
	
2025/2026 to 2027/2028

	Date this statement was published
	December 2025 

	Date on which it will be reviewed
	October 2026 

	Statement authorised by
	Rabbi Yehuda Pearlman, Headteacher

	Pupil premium lead
	Nicola Taylor, Deputy headteacher

	Governor / Trustee lead
	David Bondt, lead for disadvantaged pupils


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	£28,784

	Pupil premium funding carried forward from previous years 
	£0

	Total budget for this academic year

	£28,784


Part A: Pupil premium strategy plan
[bookmark: _Toc357771640][bookmark: _Toc346793418]Statement of intent
	As an Orthodox Jewish school our intention is to promote both Jewish and British Values with a foundation in mutual respect and tolerance. We treat all pupils equitably, irrespective of their background or the challenges they face to promote good progress and endeavour to achieve high attainment across all subject areas. 
We will consider the challenges faced by vulnerable pupils, such as those who have a social worker and, in our case, those with low-income households but larger than average family sizes. The focus we have outlined in this statement is also intended to support their needs, regardless of whether they are disadvantaged or not. We aim for all children, despite disadvantages, to progress appropriately for their age and stage with high expectations of all pupils. 
High-quality teaching is at the heart of our approach, with a focus on areas in which disadvantaged pupils require the most support. Implicit in the intended outcomes detailed below, is the intention that non-disadvantaged pupils’ attainment will be sustained and improved alongside progress for their disadvantaged peers.
We endeavour to close the gap, whilst improving attainment, and ensure that all vulnerable children inclusive of pupil premium are monitored throughout school for interventions. We carefully consider the challenges faced by our vulnerable pupils, those with social worker involvement or otherwise as well as those children who may be vulnerable due to economic deprivation. (As a school with larger than average family size we also consider the economic backgrounds of these where they may not qualify for PP – this covers families where the parent’s wages will struggle to meet the needs for all their children). 
We continue to improve of quality first teaching and adaptive practise through high quality CPD. Through this we focus on areas in which disadvantaged pupils require the most support. Our approach will be responsive to common challenges and individual needs, rooted in assessment as well as meeting with staff to illicit areas of concern for the PP children in their year group. The approaches we have adopted complement each other to help pupils excel. 
To ensure they are effective we will continue with the same aims throughout the three years:
· ensure all children have access to quality first teaching
· ensure disadvantaged pupils are challenged in the work that they’re set and adapted for to ensure progress
· act early to intervene at the point need is identified including SEMH
· adopt a whole school approach in which all staff take responsibility for disadvantaged pupils’ outcomes and raise expectations of what they can achieve.





Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
	Assessments, monitoring and discussions with pupils indicate underdeveloped oral language skills and a vocabulary gap among our disadvantaged and vulnerable pupils. This can be seen as a general trend in assessments despite low numbers of disadvantaged children within our school. 

	2
	Assessments, monitoring and discussions with pupils suggest disadvantaged pupils generally have greater difficulties with reading than their peers. This can be seen as a general trend in assessments despite low numbers of disadvantaged children within our school.

	3
	Internal and external assessments indicate that maths attainment among disadvantaged pupils is below that of non-disadvantaged pupils. This can be seen as a general trend in assessments despite low numbers of disadvantaged children within our school.

	 4
	Lack of enrichment opportunities. These challenges particularly affect disadvantaged pupils.


[bookmark: _Toc443397160]Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Improved oral language skills and vocabulary among disadvantaged pupils. 
	Assessments and monitoring indicate significantly improved oral language among disadvantaged pupils. This will be  evident through engagement in lessons, book scrutiny and ongoing formative assessment.

	Improved reading attainment among disadvantaged pupils. 
	Phonics and KS2 reading outcomes show that the gap is narrowing. Number of disadvantaged pupils will impact this data. In cases where there is only 1 disadvantaged pupil in a cohort, it would be difficult to affix a % gap. Analysis of the child or children’s progress will have to be monitored.

	Improved maths attainment for disadvantaged pupils at the end of KS2. 
	KS2 maths outcomes show that the gap is narrowing. Number of disadvantaged pupils will impact this data. In cases where there is only 1 disadvantaged pupil in a cohort, it would be difficult to affix a % gap. Analysis of the child or children’s progress will have to be monitored.

	To provide quality enrichment activities for all pupils especially disadvantaged pupils.
	Improved enrichment opportunities for pupils through clubs and access to high quality provision for the wider curriculum Child led clubs and assemblies. Access to inspirational job roles (visitors/parents) through the curriculum, Careers day, STEM and art projects. 


Activity in this academic year
This details how we intend to spend our pupil premium funding this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £ 14199
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Embedding dialogic activities across the school curriculum. These can support pupils to articulate key ideas, consolidate understanding and extend vocabulary. We will purchase resources and fund ongoing teacher training and release time. 
	There is a strong evidence base that suggests oral language interventions, including dialogic activities such as high-quality classroom discussion, are inexpensive to implement with high impacts on reading:
Oral language interventions | Teaching and Learning Toolkit | EEF
	1

	Purchase of additional reading resources. Consistent reading pedagogy supported by in-school CPD and coaching. Parental engagement.
	EEF Literacy Guidance 
Point 1 – Speaking and Listening Improved by developing language Point 2 – Fluent reading through guided and modelled oral reading instruction Point 3 – Teaching comprehension through modelled practice
English guidance: key stages 1 and 2
	2

	Enhancement of our maths teaching and curriculum planning in line with DfE and EEF guidance.
We will fund teacher release time to embed key elements of guidance in school and to access Maths Hub resources and CPD (including Teaching for Mastery training).
	The DfE non-statutory guidance has been produced in conjunction with the National Centre for Excellence in the Teaching of Mathematics, drawing on evidence-based approaches: 
Mathematics_guidance: key stages 1_and 2
The EEF guidance is based on a range of the best available evidence: 
Improving Mathematics in Key Stages 2 and 3
	3

	Improve the quality of social and emotional (SEL) learning.

SEL approaches will be embedded into routine educational practices and supported by professional development and training for staff.
	There is extensive evidence associating childhood social and emotional skills with improved outcomes at school and in later life (e.g., improved academic performance, attitudes, behaviour and relationships with peers):
Improving_Social_and_Emotional_ Learning in Primary Schools | EEF
	4

	Contribution towards TA’s across school to complement catch-up.
	Small group interventions led by specially trained support staff demonstrate acceleration in progress as recommended by the EEF. 
Teaching Assistant Interventions 
Research has shown that TAs who are sufficiently trained and used correctly within the classroom – for example, as a supplement to teachers and not a replacement – can have a positive impact on pupil engagement and attainment. (Deployment of TAs in Schools, DfE: 2019)
	1, 2, 3 & 4


Targeted academic support (for example, tutoring, one-to-one support structured interventions) 
Budgeted cost: £10906
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Small group tuition for pupils in need of additional support, delivered in addition to, and linked with, normal lessons. 

	Support targeted at specific needs and knowledge gaps can be an effective method to support low attaining pupils or those falling behind: 
Small group tuition | Teaching and Learning Toolkit | EEF
	1, 2, 3 

	Additional phonics sessions targeted at disadvantaged pupils who require further phonics support. 
	Phonics approaches have a strong evidence base indicating a positive impact on pupils, particularly from disadvantaged backgrounds. Targeted phonics interventions have been shown to be more effective when delivered as regular sessions over a period up to 12 weeks:
Phonics | Teaching and Learning Toolkit | EEF
	2

	Purchase of a programme to improve listening, narrative and vocabulary skills for disadvantaged pupils who have relatively weak spoken language skills.
	Oral language interventions can have a positive impact on pupils’ language skills. Approaches that focus on speaking, listening and a combination of the two show positive impacts on attainment:
Oral language interventions | Teaching and Learning Toolkit | EEF
	1


Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £3678
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Understanding of different cultures is celebrated through a variety of additional experiences.
	Subsidised trips & visits 
An increase of cultural capital and experiential learning will support children’s learning and SEMH. 
	4

	Staff to provide a range of school clubs.
	Increased enjoyment of school and experiences Staff to provide a range of extra-curricular clubs. Physical, music and expressive arts activity have important benefits in terms of health, wellbeing and physical development. EEF research suggests that it is crucial to ensure that pupils have access to high quality extra curricular activity for the other benefits and opportunities it provides.
	4



Total budgeted cost: £28,784
Part B: Review of the previous academic year
Outcomes for disadvantaged pupils
	We have analysed the performance of our school’s disadvantaged pupils during the previous academic year, drawing on national assessment data and our own internal summative and formative assessments.
	Groups   
	numbers
	Reading
EXS
	Reading
GDS
	Reading
S S
	Writing
EXS
	Writing
GDS
	Maths
EXS
	Maths
GDS
	Maths
S S
	R W M

	ALL  
	43
	86%
	42%
	107.7
	79%
	14%
	88%
	21%
	105.6
	72% 
GD 12%

	PP   
	6
	67%
	50%
	106.7
	50%
	33%
	83%
	17%
	105
	50%
GD 17%

	NO PP
	37
	89%
	41%
	107.9
	84%
	11%
	89%
	22%
	105.7
	89%
GD 11%



We have reviewed our strategy plan and made changes to how we intend to use some of our budget this academic year. The Further Information section below provides more details about our planning, implementation, and evaluation processes.





Further information (optional)
	Additional activity
Our pupil premium strategy will be supplemented by additional activity that is not being funded by pupil premium. That will include: 
· Embedding more effective practice around feedback. EEF evidence on feedback demonstrates significant benefits, particularly for disadvantaged pupils. 
Planning, implementation, and evaluation
In planning our new pupil premium strategy, we evaluated why activity undertaken in previous years had not had the degree of impact that we had expected. We also commissioned a pupil premium review to get an external perspective. 
We triangulated evidence from multiple sources of data including assessments, engagement in class book scrutiny, and conversations with students and teachers, in order to identify the challenges faced by disadvantaged pupils. 
We used the EEF’s implementation guidance to help us develop our strategy, particularly the ‘explore’ phase to help us diagnose specific pupil needs and work out which activities and approaches are likely to work in our school. 



9
